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Introduction
It is quite rare to find Thai graduates from local universities competent in English writing in spite of their over 10 year period of English language learning. One likely factor is that writing practice is rarely found in schools and universities (except English major graduates). The purpose of English learning in school and universities is to enable students to communicate in English, including writing, thus why do teachers not get their students to practice writing? One possible cause is washback from university entrance examinations which do not include direct writing tests.
This essay looks at how positive washback can be generated by using direct writing tests along with possible ways of implementation.
In the Entrance Examination of 2008, there are three parts (100 items) including: and teachers will tend to alter their classroom behaviors in order to achieve good marks in the test." (p. 101) Gates (1995) also mentions that monopoly is a factor that affects washback. That is "the less competitors an exam has, the stronger its washback." (p. 102) If we look into the entrance examinations at Thai universities, they certainly have strong washback due to the monopoly. Thus, it has formed the classroom behaviors, and we should aim it at the needed behaviors or improvement of student performances that we want to encourage. In doing this, we have to consider positive washback which happens when course and test objectives overlap or coincide. To study in a Thai state university, one has to pass the tests of several subject matters that s/he has to further the study there including English. If the entrance exams effectively test students by using direct writing tests, then high 52 | P a g e school teachers will aim at practicing writing in order that students will pass the entrance exams. On the contrary, the current exams have negative washback, i.e.
there is no item in the exams that students have to write. As a result, high school teachers do not get students to practice writing. At the same time, knowing that a practice of writing does not help them to pass the exams, students themselves are not willing to do it thinking that it wastes their time. To promote positive washback, Browns (2005, p. 245 ) lists a number of suggestions some of which that are applicable to Thai context and related to this topic are quoted as follows:
i) Design the test on sound theoretical principles (Bailey 1996) ii) Use direct testing (Hughes 1989 , Wall 1996 iii) Use variety of exam formats
The details of these suggestions will be mentioned further.
Writing Assessment
To promote positive washback, characteristics of good writing assessment would be a base factor to consider. only multiple choices in TOEFL including the writing part. The problem was that she always and obviously wrote and spoke with incomplete grammar. The negative washback from this kind of exams is to encourage students to have recognition but they never develop their performance in writing. In other words, they know complex grammatical features, but still make mistakes in writing and we are able to claim that most of high school students or even graduates cannot write English well.
Concerns in Direct Tests
From the above benefits and possibilities of direct writing test, it leads to the question why it is still not applied in Thai University Entrance Examinations. There may be a few limitations that are obvious. One concern is that it consumes a lot of time and money in scoring and training teachers. 56 | P a g e rote-learning both in classrooms and tutorial schools. I remember myself trying to remember grammatical rules before taking the entrance exam and when I started the writing subject in the university, my instructors were shocked to find a lot of mistakes in my essays.
To find out how writing is currently taught in high schools, I asked 2 high school students and 2 newly graduates what they did in the writing class. It is found that there are some writing practiced, e.g. writing essays, letters, etc. However, they
are not emphasized or done properly. That is, students write essays, but there is no feedback for them to improve their writing skill. Moreover, one of the answers is that "I had to write a letter in an exam, but the content was not so important, I just needed to remember the form of a letter correctly, that's all." There is no doubt that the classroom activities did not achieve the true learning goal to increase writing ability.
Furthermore, there are indirect costs, e.g. losses from people lacking English competency. Thai people often complain that "If I were more competent in English, I
would have more progress in my career." Also, one can save much time and energy if s/he can write an email in English without doing it in Thai and ask someone else to translate it into English. Another concern is that one may claim that in writing compositions, students can cover up weaknesses by avoiding problems they find difficult. Such evasion is impossible with well-prepared objective tests. (Harris 1969, p.70 ) This is one weakness in direct test of writing. Harris (1969) proposes that the ideal practice is undoubtedly to measure writing skill with a combination of the two types of test, and it is recommended that the procedure be followed whenever 
How to Implement Direct Writing Tests?
Due to large-scale exams, it is quite difficult to implement direct writing test.
However, there are some possible ways which can be separated into 3 aspects. To begin with, a process and procedures should be developed. It is necessary to create reliability by scoring each script by at least 2 raters. Then, criteria/ rating scales and the descriptors for each scale need to be set clearly for raters to follow. The six-point scoring system of TOEFL or that of IELTS can be a guideline. After scripts have been scored, there should be a group of administration to inspect the consistency of the scores which may be at variance with one another due to raters' bias, leniency, characteristic and rating condition. According to Taylor and Falvey (2007) 
Summary
As long as Thai University Entrance Examinations still have strong effects to the students, positive washback should be promoted so as to encourage the practices and classroom activities that enable graduates to have more competence in English communication particularly in writing. And the positive washback that can be generated is to apply direct tests in the writing part of the exams. There are ways that we can overcome the shortcomings like subjective and large-scale scoring, for instance, to have effective rating scales, to have well trained and certified raters, to use scoring technologies which have proven their reliability by standardized tests like TOEFL, IELTS. Li, 1990; Li et al., 1990 as cited by Qi (2005) confirms that positive washback is effective as she writes "In the early years after the test was introduced, teaching to its content induced intended changes in that teachers began to teach reading and writing." The change of writing assessment of SAT college entrance exam in 2005 into a 20-30-minute essay is another example that shows the development trend in writing assessment (Woolfolk, 2004, p.539) . Thus, this mission
